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Our ASFG community strives to be...
Effective Communicators

Skillful speakers and writers
Analytical readers, listeners, and viewers
Receptive to diverse forms of communication
Artistically expressive

La comunidad del ASFG se esfuerza por formar...
Comunicadores efectivos

Oradores y escritores competentes
Lectores críticos de mensajes visuales y auditivos
Receptivos a diversas formas de comunicación
Capaces de expresarse artísticamente

From our LEARNING GOALS

THE GREAT DEBATES: 7th GRADE IN THE HOT SEAT
SER FELICES
THE PEDAGOGY OF LISTENING
COLD COFFEE: THE WEEKLY ASFG HIGH SCHOOL BULLETIN

Effective 
Communicators
Effective 
Communicators



Los niños piden lo siguiente:

No queremos que ensucien el agua del planeta ni el aire.
Queremos que el aire y el agua estén siempre limpias para poder respirar y tomar agua limpia.
Imagínate que tuviéramos solo agua sucia y negra que tomar, con papeles, comida fea y cosas sucias.

Muchas gracias.

Atentamente,

Alumnos de PK-K8

Querida Fábrica,
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EDITOR’S NOTE DIRECTOR´S NOTE

“Communication leads to community, that is, to 
understanding, intimacy, and mutual valuing.”

- Rollo May

This edition has been a bit of  a surprise for me. When I first put together the list 
of  writers, I had a pretty good idea of  what effective communication meant. I also 
thought that I knew what it meant on this campus. I learned quickly that how we 
communicate is just one part of  communication. 

The evidence of  effective communication was in the writing, not in the process of  
compiling the ar ticles and photographs. It was in what people were writing about, 
and in how our own Mariana Martín designed it. It was in how our editors worked. 
It wasn’t always about effective communication as much as it was about the 
evidence that emerged of  what we do in every corner of  this campus! 

Some of  the writers and coordinators took the call for submissions seriously, 
getting their ar ticles in right on time. Some tried to ignore me. Some took their 
time. Some…I never heard from. And that is very strong and effective 
communication! 

Come with me as we discover, again, what is going on at ASFG. We visit early 
childhood with the Pedagogy of  Listening by Tina Carstensen, and go all of  the 
way to Ana Paula Rueda in France. Read about the corn project in elementary 
school. Become a Global Nomad with Melissa Gibson as she leads her students to 
communicate with students from other parts of  the world. Land in Poetry Out 
Loud, where our students are spectacularly reciting poetry. Hear what 
communication is in the high school with Rafael Sánchez. 

I would like to thank him for his collaboration as the Connexion student editor for 
the last two years. Aimee Jiménez from high school has provided some of  the 
photos for this edition! Thank you!

I have many other people to thank for this edition: the very patient and talented 
Mariana Martín. She puts up with Frenchie Fry! Amy Bokser, Diego Soberanes, 
and Caleb Cook are all great communicators and fantastic editors. I do have to 
thank Julie Villand and Norma Guinto, who always take the last look at Connexion 
before we press send.

We are surrounded, on this campus, with people who are doing extraordinary 
things. They have shared these things with us in this edition, and at the end of  
the day this is evidence of  what we are doing and what effective communication 
can be!

Communicators

Listening for Understanding and Connection

Kristen Fry

Effective 

The American School
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Colomos 2100
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C.P. 44630

México
t. 3648-0299

www.asfg.mx

Our third learning goal at ASFG, to be effective 
communicators, is an incredibly powerful and 
ambitious endeavor.  After all, our greatest 
achievements as a human race, from the 
development of  agriculture to the exploration of  
space, were only possible through effective 
communication among the revolutionary thinkers of  
our time.  Our brains evolved over millions of  years to 
employ complex synaptic structures to perceive, 
identify patterns, and predict outcomes of  the 
physical world.  It was our brains’ ability to think in 
symbols -- to adopt a sound, gesture, or object to 

represent an idea -- that gave bir th successively to speech, language, and writing.  
While other species have certainly developed elaborate systems of  communication, 
they pale in comparison to the complexity, precision, and ubiquity of  human 
language.  We are by our very nature highly social, collaborative, and communicative 
animals.  

Educators embrace the challenge of  developing masterful communicators.    
Linguistic evidence shows that all humans are born with a universal language, a set 
of  common concepts of  grammar and structure that allow us to learn any language 
from infancy.  Even so, we understand the enormous distance between mere 
functionality of  language and mastery of  it.  To write and read poetry with perfect 
poise and rhythm, to deliver a speech with clarity and eloquence, to express 
compassion and understanding in conversation through tone, word choice, and 
even non-verbal cues – we delve into the subtleties of  masterful communication.    
The teaching of  language is highly structured and well-researched.  In school 
curricula around the world, educators identify specific outcomes of  reading, writing, 
and speaking, and develop strategies to teach and assess them.  We categorize text 
into reading levels, by grade level or lexile, aiming to find that zone of  proximal 
development where students are appropriately challenged but not overwhelmed 
(Google now even allows searches by basic, intermediate, and advanced reading 
levels).   Students practice reading fluency, accuracy, and comprehension.  We teach 
writing through subskills like word choice, organization, and voice.  Our students 
sharpen their oral proficiency practicing pronunciation, vocabulary, volume, and 
clarity.  As teachers, we remind ourselves that we are all language teachers, 
particularly in a bilingual school like ours.  Yes, our third  learning goal, to be 
effective communicators, is deeply and demonstratively embedded in our practice at 
ASFG.  

But let’s consider for a moment the scope and impact of  the fourth component of  
communication – listening.  Listening is certainly a topic of  discussion in schools, 
but often as a reference to a child’s ability or willingness to pay attention.  In some 
circles, a school or teacher described as highly focused on teaching listening skills 
may conjure images of  a very traditional learning environment that values 
compliance over creativity, information over critical thought, and desks in rows 
instead of  in collaborative pods.  This is an understandable misinterpretation given 
that for centuries, education was generally organized around hierarchical structures 
where teachers were the deliverers and students the recipients of  knowledge.  
Nothing was more important for success in this structure, than students’ ability to 
listen to their teachers. 

But even in 21st century schools where we strive to balance hierarchy with 
democracy, where we view students as powerful, creative, collaborative, and 
constructive, the skill of  effective listening is as important as it was in schools of  
yesteryear.   In fact, one could argue that listening is even more important today 
because students learn as much through conversation with their peers as they do 
with their teachers.  The importance of  listening as one of  the four connection 
points of  language, along with speaking, reading, and writing, is, in my opinion, 
unparalleled, especially at this time in human history.

How is a highly skilled listener better prepared for active and positive participation 
in the world than a poor listener?  In so many ways. Here are three:
1. Deep listening is a precursor to deep thought.  

In today’s world, we are often encouraged to have strong opinions based on weak 
understanding.  Certainly the speed and ease of  digital communication set the table 
for breadth of  information over depth of  understanding, but technology alone is not 
to blame.  Media outlets survive in a competitive market by writing the stories that 
sell over those that matter.  We participate in an increasing polarized political 
environment where our loyalties have shifted from critical thought and objectivity to 
party and ideology.  We are voracious consumers, succumbing to the incredible 
deftness of  an advertising industry that peddles unrealistic images of  beauty and 
misguided measures of  happiness for which we unknowingly yet faithfully strive. 
When we’re not purposeful about our thinking, our opinions and behaviors tend to 
stem from impulses and assumptions rather than conscious understanding.  
Skilled listeners, however, are deep thinkers, and have a natural defense against 
sound-bite barrages of  mass media, political loyalty, and consumerism.  They 
engage in conversation for the purpose of  understanding with modesty and 
objectivity.  Good listeners don’t try to refute opposing ideas or beliefs in 
conversation, but rather seek to understand and appreciate their complexity.  
Notwithstanding, they are very aware of  the interplay of  open-mindedness and 
conviction, understand the value of  both, and see them as complementary rather 
than mutually exclusive.  They know that listening is an exercise of  learning, not 
deference, and having strong conviction can only come from truly understanding 
their beliefs from many angles.

2. Practicing listening is an exercise in mindfulness.  
When we enter into conversation and deliberately practice good listening skills, we 
become acutely aware of  the subtleties of  communication and how they promote or 
detract from its effectiveness.  We listen carefully for tone, non-verbal cues, the 
implicit unspoken messages woven through conversation.  We become aware of  our 
own emotional ties to a topic and consider the ties of  those around us.  We 
acknowledge our brain’s ancestral impulse to prejudice and categorize, but 
appreciate the far superior cognitive processes of  reason and empathy.  Most 
importantly, the better listeners we become, the more deeply we understand that 
who we are is not inextricably tied to what we believe.  We are all learning beings, 
and the path to understanding depends on opening channels of  communication, not 
avoiding or shutting them down.

3. Listening creates trust.  
Perhaps the most powerful effect of  skillful listening is that it invariably creates 
closeness and trust.  Disagreement will always be part of  our human experience, 
and it should be.  But, disagreement without trust is what turns us towards 
helplessness, intolerance, even violence.  When making and living with difficult 
decisions, for example, the difference between a healthy and caustic environment 
thereafter lies in the degree to which participants feel listened to.  And this makes 
complete sense!  When we believe that our ideas are heard, even if  it doesn’t result 
in the outcome we want, we are much more likely to accept, realign, and move 
forward.  We trust our leaders when we believe they genuinely and objectively 
consider alternative viewpoints.    

This is such a key element of  the power of  listening it deserves fur ther exploration.  
Read the book How to Talk so Kids Will Listen and Listen so Kids Will Talk (by Adele 
Faber and Elaine Mazlish) and you’ll take away the understanding that our children 
sometimes need us only to hear them out, to bear witness to their experience, their 
thinking, their questioning without judging.  Read Stephen Covey’s 7Habits of  Highly 
Effective People and witness the interpersonal power of  Habit 5, Seek First to 
Understand, then to be Understood.  The better we are at listening, the greater the 
trust between us, the greater the sense of  togetherness we build.

And isn’t it all easier said than done?  Of  course, like any complex skill, listening 
takes a lot of  practice.  At times, our patience wanes, we misread context or intent, 
we have too little time to be mindful or we fall back to the inimical paradigm where 
strong conviction competes with skilled listening.  But as resilient learners, we pick 
up again and continue on our journey to effective communication.  We read critically, 
write clearly, speak eloquently, and, with all the focus and curiosity we can muster, we 
listen skillfully to understand each other, ourselves, and our world at depths our 
human evolution is ready to achieve.
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EARLY CHILDHOOD

La comunicación, sin duda, es esencial en el desarrollo de un niño, un 
adulto, un grupo de personas y de nuestra sociedad. La comunicación 
en nuestra clase de español de kínder se mueve en muchas 
direcciones; de la maestra hacia el alumno, del alumno hacia la 
maestra, o del alumno hacia otro alumno. Inspirados en un poema de 
Loris Malaguzzi, en el que se manifiesta que el niño está hecho de cien 
lenguajes, cien formas de pensar, cien formas de entender, hablar y 
escuchar, hemos realizado en la clase de español, actividades que 
promueven el desarrollo de cien (y aún más) formas de comunicarnos.

Algunas de las  actividades que más les gustan a los alumnos, incluyen 
intercambiar con sus compañeros ideas para construir aprendizaje en 
equipo. La estrategia “calificar para mejorar” (ver artículo 
Calificaciones, página 35), es muestra clara de este tipo de 
comunicación. Ésta consiste en que después de realizar alguna 
actividad académica, por ejemplo escribir una oración en nuestro 
cuaderno, la maestra le da al alumno una sugerencia específica a 
aplicar, en la siguiente actividad  de escritura. Al final de la clase, todos 
los alumnos que recibieron una sugerencia por parte de la maestra 
pasan al frente y la comparten con sus compañeros para que ellos 
también la apliquen.  Esta actividad fomenta, en el alumno: la 
capacidad de escuchar, el habla, la memorización y también la 
concientización sobre su propio esfuerzo, para lograr aprendizaje. 

La actividad con nombre “triángulo de aprendizaje”, también es ideal 
para lograr el propósito de comunicarnos, pues consiste en dividir un 

triángulo en tres secciones y llenar cada espacio con las respuestas 
que corresponden a cada división. Por ejemplo: después de una clase 
regular de español, podemos llenar todos juntos un triángulo, 
respondiendo a las preguntas: ¿Qué he aprendido hoy? ¿Qué cosas 
debo practicar más? y ¿Qué deseo aprender en la siguiente clase?  
Esta actividad invita a los alumnos a compartir sus logros y dudas 
mientras se identifican con sus compañeros, al escuchar sus 
reflexiones. 

Otra actividad que fomenta la utilización del lenguaje para interactuar 
con los demás, lleva por nombre “llamada a un amigo”. Durante esta 
actividad, un alumno pasa al frente a responder una pregunta 
realizada por la maestra. El alumno tiene la opción de contestar la 
pregunta por sí solo  o “llamar a un amigo” para que pase al frente y 
entre los dos responder la pregunta. Las miradas, palabras, gestos y 
acuerdos que se generan, mientras el receptor e interlocutor se 
comunican para descifrar la respuesta, es simplemente increíble. 

Es fundamental crear un ambiente en el que el alumno se sienta 
seguro de sí mismo y por lo tanto se atreva a participar en cualquier 
tipo de actividad, sabiendo que los errores son oportunidades para 
aprender y que está permitido equivocarnos. Con esto en mente, las 
actividades que diseñamos en clase buscan que cada alumno 
reconozca sus cualidades y capacidades y al mismo tiempo 
desarrollen su sensibilidad hacia las cualidades y necesidades de los 
demás. 

por Alondra Velasco, maestra de español de kínder

por Ana Rosa Ureña Rodríguez, maestra de primaria

Pienso, confío y comunico, desde chi
co

Los alumnos de segundo grado de primaria están llevando a cabo un proyecto 
interdisciplinario sobre el maíz, (zea mays).

Por medio de él, los alumnos están aprendiendo a valorar el trabajo, dedicación y esfuerzo 
de todas aquellas personas que han protegido y mejorado este grano, la diferencia entre 

el maíz nativo, híbrido y transgénico, así como los riesgos que provoca a la salud y al medio 
ambiente, la siembra y uso del maíz transgénico.

Sin lugar a dudas los alumnos tienen un cúmulo sorprendente de
habilidades y conocimientos que han ido adquiriendo a lo largo del proceso, pues no sólo han 
visitado un rancho sembrado de maíz y un campo experimental o escuchado conferencias 
acerca del maíz, sino que también tienen su propia parcela en un espacio del Área Verde del 
colegio, donde han sembrado  su propio maíz y semanalmente van a observar, regar  y quitar 
la maleza.

Con base a sus observaciones los alumnos hacen registros sobre el proceso de crecimiento 
de sus plantas, en los cuales escriben lo que ven y expresan lo que sienten al ver cada 
semana lo que sucede con su maíz.

Al redactar una nota para el periódico escolar, Fernanda Santoscoy García, alumna del S. 2-22 
expresó lo siguiente:

Proyecto del 
Maiz

ELEMENTARY

"Soy Fernanda y les voy a decir lo que veo y siento sobre el maíz. Sucede que en el Área Verde juegan futbol americano y avientan la pelota muy 
duro y les cae a los maíces y a las calabazas y las están aplastando, rompiendo y arrancando.

Hoy, 20 de enero del 2015, fui a la parcela y vi que mi maíz estaba arrancado, seco, con hojas tiradas y húmedo lo que quedaba en la planta.
Eso pasó en el Área Verde porque los niños tiran la pelota muy duro y la pelota se va a la parcela.
Yo me siento muy triste porque me esperaba un elote en mi planta, y no solamente yo me siento mal, sino también mis compañeros. A veces a mí  
me da demasiada tristeza y lloro por adentro; no se vale, porque los niños que las destruyen ya sembraron su maíz y otros niños no les hicieron 
daño aplastándolas, rompiéndolas y torciéndolas ¡Por favor se los ruego! ¡No destruyan nuestro maíz!"



por Ana Paula Rueda Molina, ex alumna
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ALUMNI ALUMNI

Del humor francés, 
profesores surrealistas
y la comunicación objetiva 

Estos últimos dos meses me ha tocado vivir los 
efectos del evento que sacudió a Francia y 
causó un fenómeno social nunca antes visto en 
ese país: el atentado terrorista a las oficinas 
de Charlie Hebdo. He pasado este semestre 
rodeada de gente que “rebota” perspectivas 
nuevas y diferentes sin cesar en debates 
acerca de lo ocurrido, pero aún no he logrado 
entender del todo lo que necesito para formu-
lar una opinión propia y absoluta. A pesar de 
que no me siento del todo en mi derecho de 
ofrecer una postura personal, esto es un 
intento por ofrecer un relato de lo ocurrido y 
algunos comentarios al respecto.

El mismo día que volé a Francia, desde México, 
ocurrió la marcha más grande que haya 
recorrido las calles parisinas. Originalmente, 
planeaba acompañar a la familia que me 
recibía a dicha marcha, pero debido a retrasos 
imprevistos tuvieron que ir sin mí. El evento 
fue de tal importancia que terminé esperándo-
los sentada en las escaleras del edificio del 
que sería mi nuevo apartamento, con todo y 
maletas, cansada de tanto avión, pero con 
más ganas de estar en las calles y entre la 
multitud, que en cama. Esa misma noche 
cenamos y convivimos frente al televisor, 
discutiendo las noticias. Todos estaban 
fascinados ante el éxito de la marcha. Y a 
pesar de que procuré mantenerme al tanto de 
las noticias, incluso antes de mi llegada, esa 
primera noche fue lo que más me sirvió para 
informarme bien acerca de la tragedia 
ocurrida.

El miércoles 7 de enero a mediodía, dos 
sujetos enmascarados (ahora identificados 
como los hermanos Cherif  y Said Kouachi) 
atacaron las oficinas de la publicación satírica 
de nombre Charlie Hebdo. Dicho incidente 
resultó en 12 muertos y 11 heridos, 
incluyendo periodistas, guardias, policías y 
empleados de mantenimiento. Los terroristas, 
miembros de la rama del grupo Al-Qaeda en 
Yemen, exclamaban "Allahu Akbar" ("Dios es 
grande" en árabe) y "hemos vengado al 
profeta Muhammad" mientras repartían 

balazos, provocando desgracias. Otros 
ataques surgieron espontáneamente en la 
misma región de Île-de-France, resultando en 
otros 5 muertos y 11 heridos.

Pero, ¿por qué Charlie Hebdo? Esta 
publicación tiene un largo historial de 
caricaturas y portadas ambas provocativas y 
controversiales desde su fundación en 1970; 
incluso la han llamado la versión más 
descarada e intencionalmente ofensiva de la 
revista Mad. Estas dos publicaciones 
comparten una afección por la vulgaridad y 
un rechazo de la crítica sutil. La postura de 
Charlie es notoriamente izquierdista, 
a n t i - a u t o r i t a r i a , a n t i - r e l i g i o s a , 
anti-institucional, e irreverente en toda la 
extensión de la palabra. Claro está, ésta no es 
ninguna excusa que justifique el ataque por 
parte de extremistas ofendidos por sus 
bromas de mal gusto, pero ayuda a entender 
cómo es que se dio lugar a tal grado de odio.

Como parte de la orientación del programa 
de intercambio, el Profesor Michel Bondurand 
Mouawad—académico universitario de 
estudios islámico-franceses—nos dio una 
plática acerca de los eventos recientes, para 
darnos algo de contexto y entender el furor 
de aquello que pasaba a nuestro alrededor. 
Lo que más me llamó la atención fue el 
énfasis que puso en aquello que llaman el 
humor "tradicionalmente" francés, 
representativo de una expresión cultural con 
la cual gran parte de los franceses se 
identifica. Decía que es por ello que los 
extranjeros no lográbamos entender 
verdaderamente las intenciones de la 
publicación. Sí, es ofensiva, pero la libertad 
de expresión debe ser incondicional ante 
todo, debe ir por encima de cualquier otro 
derecho, principio de toda sociedad 
progresiva. Este afán por burlarse de ciertos 
sectores demográficos es una manera de 
identificarse con ellos, y esta oposición busca 
provocar e incitar el debate, la discusión, la 
ironía que asegura que se hable de estos 
temas y eventos de manera clara y 
completamente franca. El humor es la manera 
más efectiva de llevar este tipo de tabús a la 
luz, aún cuando no sea de la manera más 
políticamente correcta. Estas caricaturas 
tienen un propósito mayor que va más allá del 
humor simple y la comedia vulgar, y eso es la 
crítica en busca de progreso.

Pero, ¿qué tal si estamos sacando todo de 
contexto? ¿Qué tal si el racismo en este tipo 

de circunstancias no es más que racismo, sin 
un fin que justifique el medio? ¿Merecen los 
grupos históricamente oprimidos y 
desaventajados algún tipo de empatía que 
nivele un poco las cosas? ¿Tiene el mismo 
peso una caricatura vulgar y ofensiva dirigida 
a un público católico, que una caricatura 
atacando a un público musulmán o judío? 
¿Vale igual un comentario racista por parte 
de un blanco hacia un negro, que uno por 
parte de un negro hacia un blanco? ¿Qué tal 
el racismo inter-grupal? Si viene de otro 
miembro de nuestro mismo grupo, ¿le quita 
lo malo? ¿lo grave?

"El lenguaje es un mito"; así abrió Monsieur 
Dessons nuestra primera clase de literatura 
francesa surrealista y es la única respuesta 
que se me ocurre ante esta problemática. Y 
quiero pensar que M Dessons tiene razón: el 
propósito de aquello que se dice siempre 
difiere de aquello que en realidad se dice. La 
gramática y la lógica—o en este caso, la 
caricatura y su leyenda—tan sólo son los 
vínculos que sirven para legitimar nuestro 
discurso, nuestro propósito; son 
herramientas. La comunicación jamás va a 
existir por sí misma; el lenguaje siempre va 
acompañado de un sujeto; un contexto que le 
da cierta relevancia y dirección; cierto 
sentido. La comunicación eficaz jamás fue ni 
será objetiva.

A lo largo de mi primera semana en París tuve 
varias conversaciones con uno de mis buenos 
amigos de la universidad que está de 
intercambio en Rabat, Marruecos. Estudiante 
de Etnicidad, Raza y Migración junto con 
Asuntos Internacionales, siempre se ha 
interesado por el tema de la desigualdad y el 
racismo en los Estados Unidos. Aquello que 
más le molestaba acerca de la postura 
francesa—la cual intenté ilustrarle sin mucho 
éxito después de entender un poco mejor 
gracias a la elocuencia de M Bondurand 
Mouawad—era la manera en la que la gente 
hacía referencia a la "tradición francesa" para 
justificar ideologías y puntos de vista racistas, 
cosa que "no es novedad, sino insensible e 
ingenuo". Las demografías minoritarias, 
aquellas que no son visiblemente francesas o 
incluso europeas en un sentido tradicional, 
han sufrido a causa de un sinfín de 
micro-agresiones por parte de la mayoría. Él 
sostenía que, si Francia fuera tan progresiva 
como se proclama, hubiera reaccionado 
como los australianos con su campaña de “I'll 
Ride With You” después de su propia crisis 

frente a ataques terroristas por parte de 
grupos extremistas :

"I refuse to identify with what they did, 
regardless of their intentions. At the end of 
the day, they mishandled the situation and 
consistently crossed the line in a way that 
was incredibly offensive for absolutely no 
reason, and that is unacceptable. That 
does not take away from the tragedy of 
their deaths or the importance of free 
speech, but it is an important commentary 
on what our societies consider socially 
acceptable, and the types of 
subconscious insensitivities that 
adversely impact minority groups of all 
types on an every day basis. The fact that 
there was not a reaction along the lines of 
the I'll Ride With You campaign in 
accompaniment with the Je suis Charlie 
campaign speaks volumes about French 
culture. In that respect, they are behind."

Me parece ingenuo esperar la misma 
reacción por parte de dos culturas diferentes 
ante situaciones parecidas. Para ser justos, 
leí varios ensayos y comentarios acerca del 
tema que insistían sobre la necesidad de 
"resistir a la tentación de generalizar", siendo 
que este tipo de reacción sería casi instintiva. 
La magnitud del fenómeno Je suis Charlie 
como respuesta ante los ataques terroristas 
me sorprendió desde un principio, y a pesar 
de que no defendía a un grupo demográfico 
vulnerable ante dado evento, sí defendía un 
derecho universal que no discriminaba entre 
modos ni sujetos de expresión. Estas tres 
palabras inundaron la ciudad en cosa de días, 
en pancartas colgando desde edificios de 
gobierno que hasta la fecha cubren fachadas 
enteras, hasta grafitis en calles, trenes, 
baños públicos y escritorios de la facultad. Yo 
no puedo decir que apoyo la falta de tacto de 
esta publicación, pero creo que a pesar de 
todo puedo decir que entiendo. Entiendo por 
qué arriesgan su legitimidad como 
publicación y sus mismas carreras como 
periodistas y caricaturistas al probar los 
límites de lo escandaloso, lo aceptable, y lo 
irrespetuoso. Charlie Hebdo provoca y 
seguirá provocando controversias para 
presionar a la sociedad francesa y forzarla a 
verse en un reflejo indiscreto y sin rodeos 
que hace evidente la necesidad de un cambio. 
No tiene miedo a ilustrar una sociedad 
infame, simplemente porque así es como la 
ve.



SPRING2015 9SPRING20158

MIDDLE SCHOOL

 una conmovedora experiencia de aprendizaje en el servicio
Convivir con mis abuelos fue una experiencia que me inspiró confianza, 
paciencia y paz interior. Pasé gran parte de mi vida escolar viviendo 
en su casa. Mis padres vivían en otra ciudad, mientras yo estudiaba en 
Guadalajara; me encantaba sentarme junto a ellos, sentir sus abrazos, 
acariciar su calva y su piel arrugada; pero lo que más disfrutaba era 
que me platicaran sobre su niñez, su juventud, cuando se 
casaron y de cómo era de pequeña mi madre. Para mis 
abuelos el tiempo no corría; siempre estaban 
dispuestos a dejar de hacer sus ocupaciones para 
estar conmigo.

 Mis abuelos ya no están presentes; su 
ausencia, y la necesidad de compartir con 
personas como ellos, me lleva a  buscar un lugar 
donde pueda pasar un tiempo con seres tan 
maravillosos y con ello lograr una conmovedora 
experiencia de aprendizaje en el servicio para mis 
alumnos.
Villa Hogar es una estancia para adultos mayores, en donde un 
grupo de alumnos de 5º  grado está brindando parte de su tiempo 
para convivir con ellos.

Hacer collares con cereal, leerles historias, coronarlos como reyes del 
lugar, hacer una colecta de pañales, donar frazadas y medicamentos, 

platicar con ellos y escuchar sus historias, son algunas de las 
actividades que se han realizado en beneficio de esta institución.
Para las personas de la tercera edad, que se encuentran solas, con 
alguna enfermedad propia de la edad o deprimidos, el tener contacto 
con jóvenes les ayuda a sentirse mejor, a aumentar su autoestima, a 

for talecer su memoria, a sentirse útiles y amados.
 

El reflexionar en cómo se trata a muchos de los 
adultos mayores en nuestra sociedad, darse 

cuenta que muchos viven abandonados, 
olvidados y casi siempre enfermos, nos lleva a  
valorarlos  y respetarlos; este es el primer paso 
para construir una  sociedad más 
comprometida, justa y generosa. Estas valiosas 

personas están llenas de sabiduría que estamos 
desperdiciando, al no pasar un momento con ellos; 

seres que se han entregado tanto y que ahora les 
toca disfrutar y ser felices; debemos esforzarnos por 

darles una vida digna y respetuosa. Ellos nos necesitan y sin 
mucho esfuerzo podemos darles eso que requieren.

“Los niños y jóvenes son ciudadanos capaces de provocar cambios en 
su entorno; se aprende  más cuando la práctica está vinculada a una 
necesidad social porque genera compromiso.” (Roser Batlle)

por Andrea Cota, maestra de secundaria

by Angélica Contreras, Language Institute Academic Assistant

VILLA HOGAR,

“Los niños y 
jóvenes son 
ciudadanos 
capaces de 
provocar 
cambios...”

There is a famous anecdote taken from Clifton Fadiman´s The Little Brown Book of  Anecdotes which tells of  the time when Toscanini found himself  
unable to describe the effect he wanted from a passage of  Debussy´s La Mer. “After a moment's thought, he took a silk handkerchief  from his 
pocket and tossed it high into the air. The orchestra, mesmerized, watched the slow, graceful descent of  the silken square. Toscanini smiled with 
satisfaction as it finally settled on the floor. “There,” he said, “play it like that.”  (1985, p. 548). 

 Images have always helped us understand abstract ideas such as words and emotions. They play a powerful role in communication.   We experience 
the world through our senses, and visual, auditory, and spatial elements contribute to the overall understanding of  our world. That is why restricting 
learning only to words or images independently would be limiting the process of  learning itself. When a student does not have the sufficient tools 
to communicate orally, they can often do so by means of  images. This is why art, in this sense, can be a powerful aid in teaching and acquiring a 
foreign language. 

Art and language are forms of  communication because they are basically forms of  expression, and can complement each other in making a 
message clear. By integrating the visual ar ts in a foreign language class, we are creating communication opportunities and encouraging students 
to participate in class expressing their ideas and opinions as well as respecting and learning from those of  others. Both hands-on artistic 
experiences and simply looking at ar t, both hands on or by simply projecting an image, can provide avenues for students to use creative and 
meaningful language in authentic exchanges, and can serve as a tools not only to motivate them, but also to expand their vocabulary and develop 
important skills such as critical thinking. 

Students´ ar twork can provide insight on their overall comprehension and can be used as prompts for writing or speaking activities. Looking at a 
particular piece of  ar t can spark a conversation about a particular moment in time or what the characters might be thinking, all of  this while 
students communicate by sharing and discussing different ideas in the target language. Art, after all, can also be a collaborative process. 

Incorporating art into the language learning process makes the experience more meaningful and motivating. Students can have fun and decrease 
inhibitions, thus reducing their learning anxiety, which according to researchers such as Krashen can be a barrier that prevents acquisition in 
general. This can be especially true with younger students, who are used to communicating through art, and which can provide them with an outlet 
for communication and understanding.

When you incorporate art in a foreign language class, you are providing a tool for students to communicate and also providing teachers with a tool 
that can create an infinite number of  possibilities in language acquisition. 

We can’t ignore how new generations are interacting and communicating through images. As foreign language teachers, our aim is not only to 
foster the development of  a particular language, but also to teach students to understand and create visual messages to communicate efficiently. 
Let´s keep the power of  ar t in mind.

The Use of Art 

in the Foreign Language Class

LANGUAGE INSTITUTE



por Ana Cristina Ochoa Arias, suplente permanente de preescolar
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 Una manera de aprender el lenguaje de codificación

Bee-Bot:

Años atrás ¿quién hubiera imaginado a un niño de 5 años 
aprendiendo a programar? La idea en sí, parece complicada y 
descabellada, incluso; como si el aprendizaje de este concepto 
correspondiera exclusivamente a personas mayores; sin embargo, 
jamás imaginé lo divertido y emocionante que sería aprender a 
programar al lado de alumnos pequeños o la gran variedad de 
habilidades que se adquieren en el proceso.

Es sencillo pensar en la comunicación a través del ar te, la música, las 
letras, entre otras, pero ¿por qué no enseñar también el lenguaje de 
la codificación? Con este fin, al inicio del ciclo escolar se adquirieron 
cuatro “Bee-Bots” para la sección de preescolar del ASFG. Un 
Bee-Bot es un robot programable para niños, en forma de abeja, que 
ayuda a los alumnos en el aprendizaje de secuencias, estimación, 
razonamiento lógico, direccionalidad, resolución de problemas y 
conceptos básicos de programación.

Mi conocimiento sobre el tema o estos nuevos robots era limitado, 
por lo que el desarrollo de este proyecto ha sido un proceso colectivo 
de aprendizaje y reflexión. Comencé por leer e investigar sobre el 
tema, y después se eligió el grupo de Kinder 10 para el proyecto; ¡fue 
así como comenzó la diversión!

Los Bee-Bots se mueven por sí mismos una vez programados, hacen 
sonidos e incluso “duermen” cuando se quedan inmóviles por 
algunos minutos. Los alumnos de kinder se han divertido 
aprendiendo a comunicarse con ellos a través de secuencias de 
comandos para avanzar hacia adelante, atrás, derecha e izquierda. 
Algunos de ellos han comenzando a crear secuencias aún más 

creativas y complejas, así como a auto-corregirse cuando han 
introducido un comando incorrecto.

En clase estamos desarrollando habilidades como el trabajo en 
equipo, la cooperación, la buena comunicación, esperar turnos y 
compartir. Además, los niños han utilizado los iPads como recurso 
para reforzar los aprendizajes, utilizando aplicaciones simples de 
programación con juegos como Bee-Bot, Kodable, y The Foos.

Por otro lado, tres alumnas de preparatoria: Ana Paula, Estefanía y 
Alana, se han unido a este maravilloso proyecto trabajando con 
alumnos de los grupos de Kinder 6 y Kinder 3 en la introducción del 
lenguaje de codificación, utilizando los ya mencionados Bee-Bots y un 
juego de mesa llamado “Robot Turtle”. 

Algunos comentarios de los alumnos son:

María: “Coding es programar”.
Rodrigo: “Es cuando tú dices algo y el robot hace lo que quieres”.
Valentina: “Lo programamos con números”.
Bernardo: “Le dices con botones qué hacer al robot y así sabe 
qué quieres”.
Sian: “Los Bee-Bots, parece que están bailando cuando se 
mueven para todos lados porque están ubicando su espacio”.

Aprender junto con los niños el lenguaje de codificación ha sido muy 
interesante y agradable. ¡La enseñanza de habilidades básicas de 
programación en preescolar ha sido una de las experiencias más 
enriquecedoras y diver tidas de mi profesión!

¡La enseñanza de habilidades básicas de programación 
en preescolar ha sido una de las experiencias más 
enriquecedoras y divertidas de mi profesión!

SPRING201510



SPRING2015 13

MIDDLE SCHOOL

SPRING201512

Assessment 2015

 Alumni Association

by Diana Boyle, middle school teacher

During the week of  February 2 – 6, Grade 7 students at ASFG gathered and analyzed 
the trash and recycling from all parts of  the school. They used the information to 
determine what we were doing well and what areas we could improve upon to be an 
environmental leader in the community.
 
Did you know, for example, that as a school we generate about 101 kg of  recycling 
each day? This includes organic waste, aluminum, paper and plastic. We also 
generate about 27 kg of  trash each day. Even though we recycle almost 4/5 of  our 
waste – we want to do better.  Consumption and waste directly contribute to global 
warming, arguably one of  the most pressing issues facing the world today.
 
After examining the results of  the waste assessment, and taking a tour of  the campus 
to look at other ways we are consuming resources, groups of  3 or 4 students chose 
an issue to research more in depth. They developed driving questions such as:
 
Is all plastic recyclable? How can ASFG reduce food waste? How can we reduce the 
amount of  trash we generate? What is the environmental impact of  our pool?
 
Students interviewed maintenance about our water consumption, the cost of  energy 
and the types of  chemicals used in our pool.  They interviewed the cafeteria staff  
about food waste. They researched the impact of  extracting aluminum from the 
ground.
 
The final product for each group was to create a Public Service Announcement that 
focused on their issue. They used the data gathered at school, compared it to an 
outside source, and developed at least one solution to the problem. These PSAs were 
shared with the community to help us all learn about how we can consume less, 
conserve more and be leaders in the quest for environmental sustainability.

Waste 

In December 2014, the Alumni Association announced the creation of  an academic grant program. This year the grant was awarded to Daphne 
Rios Eulogio, a high school student with an amazing academic record. She is an outstanding person! In April she will be traveling to Turkey, thanks 
to this scholarship, and will be participating in a Model United Nations simulation. 

In this inaugural year of  the grant, only high school students were considered. In the future, we hope to accept applications from younger grade 
levels as well.  

It is an honor for the Alumni Association to help our students to accomplish their dreams and goals. Daphne will be the Alumni Association Scholar 
who represents the association in our school and in Turkey.

Daphne Rios, our grant recipient, wrote, 
“The moment I was told I had won the grant, I was remarkably excited and thrilled. because it not only meant I had 
received support to pay the trip to Turkey, it also meant that I would have the opportunity to travel to another 
continent and learn about a different culture while participating in Model United Nations simulations with kids from 
all around the world. I am very grateful for this grant, and I know it will be an unforgettable experience.”

The Alumni Association is very excited about this grant, and is looking forward to helping many more students who demonstrate excellence in 
school and extracurricular pursuits.

The

 Grant by Fernanda Andrade Palacio, Alumni Coordinator

ALUMNI



by Michael Hogan, high school teacher

by Jeffrey Santo, elementary school teacher
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GIVING  A 
Self Monitoring: The Key to Positive ChangeHow many times have we watched someone get up in front of  a group to give a speech in which he or 

she spoke informally – without a text or notes, rambling on and not saying much of  anything, or 
repeating several times what little was said? How often have we heard speakers use somebody else’s 
words or phrases and wondered why they didn’t cite the source?
Students who would not show up to basketball or volleyball playoffs without hours of  practice think 
nothing of  getting up to give speeches with little or no preparation. Adults who would not consider 
submitting business proposals without writing several drafts and carefully editing often give 
off-the-cuff  speeches which are downright embarrassing.

Speeches, like good essays or magazine articles, should be carefully organized, proofread, and 
practiced. Failure to do this shows lack of  respect for your 

audience. Remember the word “giving” when you plan a 
speech. Think of  your speech as a gift you are making 
to people you truly care about. 

Here are a few tips:
1. Make a concise statement which says exactly what 
you intend to cover in the speech. It should be no more 
than two sentences.
2. Now make an outline and try to limit your major 
points to three.  Your audience will usually not take 
away more than that.
3. Think of  a good anecdote or story that will illustrate 
at least one of  your major points.
4. Write a draft and then read it out loud. Now, 
eliminate all those parts that are repetitive, or that do 
not advance your major ideas, or that are boring or 
flat.
5. Revise, revise, and then revise again.  Read it once 
more and proofread it. Then have someone else 
proofread.
6. Practice your speech out loud and check yourself  
with a watch so that you can see how long it takes to 
complete it. Do not go over the time stipulated. If  it is 
supposed to be a five minute speech, do NOT speak for 
six or seven minutes. Be precise and respectful. The 
organizer has the total time of  the event carefully 
planned.
7. Practice again with an audience so that you can use 
gestures and voice inflection. Practice projection – 
speaking as if  you are addressing someone in the back 
of  the audience.
8. Arrive early for the presentation. Make sure 
everything works. Check the microphone, the podium.  
Go over your notes. Make sure you can read them in 
the light provided on the stage. If  you are using 

graphics  check them as well. Leave nothing to chance. 

A few more suggestions:
DO NOT say, “Here is a quote I like.” Simply say, “As Hemingway once wrote….”
DO NOT say, “As I said earlier.” Don’t repeat yourself. Say what you need to say clearly and concisely.
DO NOT tell a joke. It is hard enough to get a friend to laugh at a joke, never mind a large audience.
DO tell a personal story if  it illustrates a point.
DO quote an author you love and give credit.
DO take your time, enunciate all the words, and look out at your audience.
Don’t forget to BREATHE. And remember, your speech is a gift to your audience. Make sure it is 
beautifully wrapped and presented with love.

SPEECH

"Think of your speech 
as a gift you are 
making to people you 
truly care about."

Everybody has heard such phrases as "Don't call out in class!" "Stop 
running!" and "Don't lean back in your chair!" Back in my school-age 
years, these types of  demands from teachers were more or less the 
customary form of  discipline. However, there is a significant difference 
between giving a command phrased negatively, like the ones listed 
above, and phrasing it in the positive ("Raise your hand, please" "Use 
walking feet" and "Please keep your chair on the floor"). Giving a 
negative command not only invites confrontation, it leaves the person 
with no direction as to what they should be doing. No teaching takes 
place. This is a problem; especially at school where students should be 
learning! A great teacher understands that learning is a multi-faceted 
process that extends outside academic institutions and spreads to 
other areas of  life, such as social skills, social awareness, and 
self-discipline.

Self-discipline ("Including Students with Special Needs: A Practical 
Guide for Classroom Teachers”, Marilyn Friend and William Bursuck) is 
a learned skill that many young students struggle to develop and 
maintain. This is especially prevalent and difficult for children 
diagnosed with ADHD and/or other issues pertaining to hyperactivity, 
focus, and attention. In order to achieve self-discipline, one must be 
aware of  and check one’s own behavior to make sure one is doing the 
right thing. This is known as self-monitoring.

Self-monitoring (Friend and Bursuck)  has been shown to be effective 
in increasing appropriate behavior and improving academic 
performance and social skills. It also actively engages the student as a 
participant in being able to improve his/her own behavior in a positive 
way. Because many elementary students struggle with being able to 
monitor their own behavior efficiently, and because it plays such an 
integral role in gaining independence, self-monitoring needs to be 
taught. The goal in teaching students how to monitor their own 

behavior is for them to do it independently. In the end, it is 
independence that we are ultimately preparing our students for upon 
their graduation.   Because of  this, elementary support services has 
begun utilizing a self-monitoring support system this year.

     Using a point-based reward system for self-monitoring, students 
track their behavior on a point sheet. Students receive feedback and 
have a discussion with their supporting teacher about how many 
points should be earned based on their behavior. Points are earned for 
exhibiting wanted behaviors (raising hand to speak) rather than 
previous unwanted behaviors (shouting out answers). When a student 
earns enough points to reach his/her goal, the student is given a 
choice of  rewards to purchase with points. Eventually, teacher 
assistance will fade out as the student becomes more independent 
with monitoring his/her own behavior.

Supporting teachers have noticed improvements in various areas. 
Students are more aware of  what they are doing, students are 
exhibiting more independence, and students themselves have 
expressed that they enjoy using the point sheet and being able to earn 
rewards. Supporting teachers have also said that they would use a 
similar self-monitoring system in the future.

In closing, the idea of  teaching as an on-going process both in and out 
of  school is the foundation for making the best positive impact we can 
as teachers. Understanding this concept makes it easier to identify 
teaching opportunities at any moment, just like recognizing that a 
simple rearrangement of  words can turn a negative demand into a 
positive teaching moment. Whether we are at school, out in public, or 
at home, there will always be teaching opportunities regardless of  how 
difficult it may be to recognize them as such. By using a bit of  our own 
self-monitoring to identify them, we can, should, and will use these 
opportunities to teach.

ELEMENTARY 



by Juliet Evans, Library / Media Director

by Liam O'Hara, high school teacher
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MUN
Model United Nations

We have an instinctive need to communicate our ideas, feelings, wants, needs and opinions. Technology has made it possible for us to achieve a 
level of  communication that is more instant and far-reaching than ever before. Technology is also changing the way we communicate. When was 
the last time you mailed a handwritten letter to someone? Instead we now blog, tag, text, like, follow, share, comment, post, message and tweet. 

At ASFG, technology is used to enhance how we communicate, both within our community and with the outside world. Often it leads to students 
communicating in ways that never existed when their parents were at school, as the examples that follow demonstrate.

Seeing Model United Nations (MUN) for the first time can be both 
confusing and inspiring. The procedures resemble what is actually 
done in legislative bodies around the world, but it’s like learning a new 
culture and language. MUN is full of  debate, diplomacy, backstabbing 
and intrigue. On one level, it pits the students and the countries they 
represent against one another from a policy standpoint, and on 
another level, it pits the egos and personalities of  the delegates 
against one another. If  a student’s oration and ideas are brilliant the 
student can still be ineffective by being too domineering.  The 
students’ interactions with each other are just as important as their 
knowledge of  countries, non-governmental organizations and policies. 
In high level conferences being the main submitter of  a resolution is 
highly sought after by the most competitive delegates because it 
increases the delegate’s chances of  winning an award. This leads to 
intense interpersonal negotiations and the cutting of  backroom deals, 
or as its known in the real world, diplomacy. Each delegate needs to 
navigate a room full of  other ambitious delegates while wading 
through some of  the world’s most perplexing problems. They are 
expected to solve in a few days what many times the real organizations 
have been negotiating for years, even decades. It’s a challenge to say 
the least. Fortunately the young men and women drawn to MUN care 
about the quality of  the world they live in; more so, it seems, than 
some of  the world’s actual leaders.
 
As students prepare for the conferences, they need not only to study 
a problem but also to immerse themselves in possible solutions, all the 
while changing and adapting their perspectives to the problems and 
solutions of  others.  These students read. They watch the news and 
listen to podcasts for fun. Often they engage in political and 
philosophical debates with their parents at home. They research 
topics. They write position papers and resolutions. They negotiate 
openly in debate, through note passing and when the simulation is 
really strong the delegates won’t even let up during breaks. In the 
most recent simulation one committee attempted to negotiate 
solutions to providing medical care to war torn regions while another 
argued how to restructure the peacekeeping forces to make them 
more effective. Complex issues, with no clear solutions to say the least, 

and the best part is that the students enjoy it. Effective communication 
is as crucial to success in Model United Nations as it is in the post high 
school world.

In fact, Model United Nations might be the course that most embodies 
the school’s learning goals. The students must be purposeful learners, 
critical and creative thinkers, community contributors, and effective 
communicators to succeed in MUN. In high school, MUN is both a class 
and the largest club in the school. It allows for students to engage in 
their passions for world politics and problem solving both in 
simulations and in school. The MUN club is one of  the most active 
clubs on campus. Student led, it runs a number of  events throughout 
the school year to spread awareness of  international problems, raise 
money for good causes, and volunteer for places that need help. As 
students become more immersed in the issues of  the day it forces the 
teacher to recede from the center of  the class. From that position, it’s 
inspiring to see so many young people actively caring so much about 
our world. 

   Nursery students used Skype to keep in touch with their teacher while she was 
on maternity leave.  The teacher even read a story to her class via Skype!

   Students of  all grades levels use technology to communicate their ideas and 
learning through photo documentation, videos, presentations, audio recordings 
and webpages. Elementary students in 2nd and 4th grade have been using the 
online tool bitstripsforschools.com to publish their writing in comic form.

   High school students in the Journalism class create 
weekly news bulletin videos and a website to share news 
and information about events at ASFG. Students write, 
film and edit the videos in a collaborative process that 
requires problem solving, communication, and attention 
to detail. Check out their website at 
http://coldcoffeeasfg.weebly.com/

Teachers use many online tools to communicate with students and parents about schedules, homework, grades, and announcements. 
ASFG uses Facebook, Twitter, Youtube and WhatsApp to share events and achievements with the community.

   Several grade levels have been creating book talks using the app Tellagami. The student 
records her voice promoting her favorite book, to encourage others to try it. The final 
recording shows an avatar speaking with the student’s voice. These book talks are being 
posted online. Presenting students’ ideas and opinions for the whole world to see and hear 
is a powerful way to show students that their opinions matter, and proves highly motivating 
for students to do their best.

social beings
HIGH SCHOOL



by Karla Rosas, early childhood teacher

I Write 
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So I Can Share My Thoughts 

With My Mommy

Young children love communicating their ideas, theories, opinions and 
stories through oral language, but at this age, children   are also 
discovering that writing is a form of  communication that allows them to 
share and record their thoughts. As children are exposed to books, 
technology, advertisements, and labels, they become curious about 
writing. 

There are many ways children begin to explore writing between the 
ages of  three and six. They use letters and words to label pictures they 
draw, they make cards for their parents, they create signs and 
invitations for their friends, and they even attempt to write and illustrate 
short stories in small booklets. In our early childhood program, 
students’ writing abilities begin with drawing circles and lines to 
represent letters, and develop into writing complete sentences using 
some formal spelling for sight words. Some children will ask adults to 

write their words for them, others will copy words they see, and by 
kinder, students are writing words by trying to phonetically sound them 
out.

A core part of  our early childhood language arts curriculum is our 
student journals, where we help children record events, ideas, and 
stories through writing and drawing. Every classroom has a table set up 
as a writing center, with paper and different writing tools so children can 
record their ideas on paper. Many of  our students like to take home 
pictures with words they have created.  As Maria, a kinder student, said, 
"I write so I can share my thoughts with my mommy."  

The next time your child comes home with a backpack full of  papers with 
some writing, I invite you to ask your child what he/she has created and 
written to share with you.

"Why do we write?" is the question I asked my students in early 
childhood earlier this month.  The children had many ideas about why 
we write words. 

Tali said, "We write words down so we can learn 
to read them later." 

Alex said, "So we can share our ideas and words with 
other people." 

Andres said, "People write words so they can make 
songs." 

Luca said, "I write things so people will know 
what I am thinking when they are not here and I can 
share it with them later."



by Kristen Farrow, elementary school teacher

by Luciana Mendez, high school student
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Cross-Cultural Exchange  

A VIBRANT 

These photographs show first graders from 1-17 doing a Google 
Hangout Chat with another first grade class from Wisconsin.  They 
asked us questions, such as “Do you have ice cream in Mexico?” 
and “What kind of  lunches do you eat?”.  We also had the 
opportunity to ask them questions, including “Do you have a 
soccer field at your school?”.  One exciting part of  our on-line chat 
was getting to see lots of  snow outside of  their classroom!  

One of  the most important skills one can learn in order to lead a successful life is how to write. I don’t mean this only in the sense of  having the 
ability to glide a pencil over a sheet of  processed wood pulp, but how to transmit one’s ideas through thoughtful and original language. That is why 
I love ASFG’s vibrant writing culture, which is not merely present throughout the school, but thriving. As an editor of  Sin Fronteras, and a tutor in 
our Writing Club, I have found writing a way to improve my grades, develop a personal identity, as well as relate to my peers and help the school 
community at large.

Looking through the submissions for the spring issue of  Sin Fronteras, I was amazed by the quality and variety of  the work and the authors. Not 
only do we have the more mature student writers, but also freshmen with their first submissions, and athletes who never considered themselves 
“writers.” We also get to critique teachers’ submissions, which is a challenge for us, and a humbling experience (I suspect) for many of  them. Artists  
filled the white spaces with the colors and hues of  their subconscious. Others created publicity to encourage people to submit their writings
 through various channels, such as Cold Coffee (the high school video bulletin), and school posters and bulletin boards.

At the ASFG Writing Club, students help other students to write in a second language. It is of  extreme importance not only to have staff  help, but 
have a student community that helps one other. We have juniors and seniors helping sophomores, freshmen and each other. Others work to help 
revise response journals and college essays. Thanks to this opportunity, I have come to know different people who I otherwise would never have 
met. This great program, founded by Rafael Sánchez and Ms. Kendra Elliott, creates strong bonds whitin a community.

There are many examples of  how writing has enabled our community to achieve success, but I believe these two are simply riveting. That is why I’d 
like to congratulate the writers submitting essays for their ASFG classes and college applications, as well as those creating new literary works for 
Sin Fronteras.

You are an inspiration to the ASFG community, and by helping others, you help yourselves to become better writers, editors and thinkers.

Writing Culture

HIGH SCHOOL



by Matías Álvarez, high school student
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3DAn update
printing at ASFG:

Two years ago, a select group of  9th graders acquired two 
three-dimensional (3D) printers for the school as part of  an honors 
geometry project. Through a formal presentation, they convinced Mr. 
Timothy Willing, ASFG parent and plastics entrepreneur, that 3D 
printing technology was suitable for student use and that exposure to 
these robots would be vital to develop and maintain our students’ 
technological literacy. As a consequence, Mr. Willing donated two 
printers to star t a 3D printing program at ASFG. This donation made 
ASFG the first high school in Guadalajara to own a 3D printer.

What is 3D printing?
At its root level, 3D printing is a two-step process where a 3D vir tual 
model is first created using design software (e.g. CAD) and then sent 
to a 3D printer where the digital model is printed out as a physical 
model, in plastic, layer-by-layer.

3D printing course launched
Rhett Butler, high school math and science teacher, organized the 
student presentation and project, and the 3D printers are currently 
located in his physics laboratory. To learn more about these amazing 

machines, high school students are encouraged to enroll in 
Introduction to 3D Printing, a semester-long technology elective. Rhett 
and his students learned immediately that these printers are not 
“plug-and-play” and that there is an art to creating a good print. For 
example, within six months, Dr. Butler had managed to “brick” one of  
the printers such that it could no longer communicate with a computer. 
Fortunately, this problem was repaired by Diederik Smits, 12th grade 
student and 3D printing teaching assistant. On another occasion, 
excessive plastic adhesion to the glass bed led Dr. Rhett to attempt to 
remove the model using an old school technique - with a hammer and 
a cold chisel. Predictably, this led to a pile of  broken glass. They also 
learned that the acrylonitrile butadiene styrene (ABS) plastic supplied 
with the machines produces a noxious vapor when melted and have 
since switched to polylactic acid (PLA) plastic - a non-toxic and 
biodegradable polymer derived from corn starch.

The course is project-based and students typically create digital 
models using either Tinkercad, SketchUp or Sculptris; they occasionally 
employ other modeling and scanning software. Students have 
designed and printed a variety of  products including personalized 

luggage tags, golf  tees, smartphone tripod adaptors, a waterwheel, a 
submarine, a variety of  scaled historical landmarks, sculptures, 
smartphone cases, and more. Other important aspects of  the course 
include a rotating weekly student presentation on the technical 
applications of  3D printing (e.g. 3D printing in space, 3D printing with 
metals, etc.) and a weekly update on 3D printing in the news.

Making money
All high school courses emphasize academic success, but it is rare 
when a high school course is a commercial success. The 
manufacturing aspect of  Introduction to 3D Printing opens up 
interesting possibilities and it is Dr. Butler’s dream to sell enough 
student-designed products for the course to become financially 
self-sustainable. They don’t call him “Rico” for nothing! Though it is 
difficult to escape the “trinket” mentality associated with objects made 
of  plastic, the 3D printing class has been working hard to produce a 
small line of  products that will be attractive to the ASFG community 
when marketed through the Educational Scholarship Fund’s (ESF) 
kiosk. Not greedy, the 3D printing class plans to share a portion of  
their earnings with ESF and do their share in being a community 
contributor.

Expanding 3D printing across curricula
Demand for the 3D printers has grown on a cross-curricular basis. 
Honors Geometry students are currently competing for “the slowest 
car in the class” award as they design battery-operated model cars 
with compound transmissions printed entirely with a 3D printer. Junior 
students Andrea Lee and Sabrina Cuevas are building a glove and 
microprocessor-controlled robotic hand fabricated on our 3D printers 
for the upcoming Science Fair. Finally, participants in this year’s Build 
Your Own Radio-controlled Drone Week Without Walls workshop will be 
using 3D printed gimbals to attach GoPro cameras to their drones.

 

The future
More 3D printers are likely on the way. Ms. Victoria Robins, Upper 
School Librarian, is spearheading ASFG’s inclusion in the worldwide 
maker movement and has requested a 3D printer kit that will first need 
to be assembled by middle school students before bringing it online. 
mIddle school technology teacher, Nelson Taylor, has been educating 
himself  on 3D printing and recently held a staff  development topic on 
the subject. He has also collaborated with Diana Boyle, 7th grade math 
teacher, on a scale model design project that brought the abstract 
concepts of  ratio and proportion to physical life using the high school 
printers. Even our early childhood and elementary school students will 
eventually become involved. Paving the way for these junior Warriors 
is 10th grade student Blas Verduzco who recently printed out a 3D 
model he designed in Minecraft. As Dr. Butler put it, “If  you can stack 
and explode bricks in Minecraft, you can create a vir tual model that is 
3D printable.”

HIGH SCHOOL



por Norma Guinto, Directora Programa Mexicano
by Pat Micelli, middle school teacher
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Hablando se entiende la gente
7th Grade in the Hot Seat

Hablar es solo una parte del acto de 
comunicar y en mi opinión se necesita mucho 
más que solo hablar para entenderse. Basta 
con hacer un breve recuento de los conflictos 
sociales y políticos que estamos viviendo en 
México para darse cuenta de que no solo 
hablando se entiende la gente, por ejemplo: 
cada vez que algún funcionario del gobierno 
federal da información acerca del  indignante 
caso de los estudiantes de Ayotzinapa, 
desaparecidos en Iguala Guerrero, se 
siembran más dudas que enturbian el caso y 
parece que las respuestas claras y 
contundentes a las preguntas que nos 
hacemos no llegarán jamás. ¿Qué tal los 
mensajes de nuestro Presidente que con 
frecuencia son material perfecto para la 
creación de ¨memes¨? ¿Será acaso que nos 

hablan en otro idioma? ¿Qué habilidades nos 
hacen faltan para entender lo que intentan 
comunicarnos? ¿De qué habilidades carecen 
quienes dan dichos mensajes? 
¿comprensión, análisis, lógica, 
conceptualización, asociación?
Uno de los objetivos de aprendizaje en el 
ASFG es el de formar comunicadores 
efectivos; por ello, los maestros tenemos la 
enorme responsabilidad de proveer a 
nuestros alumnos de experiencias que les 
permitan desarrollar no solo la habilidad de 
hablar, sino también de escuchar. Saber 
escuchar es importante para poder 
entendernos cuando dialogamos con los 
demás ya que si somos buenos oyentes, 
evitaremos muchos errores en el proceso de 
comunicarnos. Generalmente cuando 

escuchamos, estamos pensando en lo que 
queremos decir y,  pocas veces ponemos 
atención al mensaje que estamos recibiendo.  
No solo no prestamos atención a las 
palabras sino tampoco al tono de voz ni al 
lenguaje no verbal, elementos importantes 
para poder descifrar el mensaje que estamos 
escuchando.
¿Cuántas veces no hemos estado en un 
conflicto porque ¨creímos¨ que alguien  
había dicho tal o cual cosa? 
Para mí, comunicar es un verbo que se 
queda corto en su significado –transmitir 
información- cuando se pretende que lo que 
se comunica sea entendido y a su vez, que lo 
que se entienda  sea una correcta 
interpretación de lo dicho por el emisor del 
mensaje.
Además de enseñar a nuestros alumnos a 
saber escuchar, es importante guiarles para 
que cultiven una mente abier ta.  Escuchar sin 
prejuicios nos permite pensar en las nuevas 
ideas y opiniones de manera inteligente, 
analizándolas con lógica, con la intención de 
mejorar nuestro entendimiento. Esto no 
significa que tengamos que aceptar todas las 
ideas que escuchamos, pero el hecho de 
examinarlas nos ayuda a entenderlas. 
Además, escuchar nuevas ideas con una 
mente abier ta nos permite ser más 
tolerantes, apreciar lo que otros dicen y 
reexaminar nuestras propias ideas; 
encontrando en cada diálogo con los demás 
una oportunidad de aprendizaje.

“El mayor problema de la 
comunicación es la ilusión de que se 
ha logrado.” – George Bernard Shaw

“Para mí, comunicar es un verbo que 
se queda corto en su significado...”

Vladimir Lenin. Marie Curie. Steve Jobs. Johannes Gutenberg. Nelson 
Mandela. Queen Elizabeth I. All of  these people and many others have 
had a powerful impact on human experience. But of  all the remarkable 
figures in history, who is the most influential person of  all?
 
This is the tough question that 7th graders take on during our annual 
debate competition. An interdisciplinary project interweaving our 
language arts and social studies curricula, this competition has been 
challenging 7th graders annually for eight years.
 
The journey they take to the final showdown in the auditorium in front 
of  all middle school is an epic one in which they learn and hone an 
impressive array of  skills. Even though the debates happen at the end 
of  the school year, the journey begins right at the start.
 
To prepare our students, in their language arts classes we train them 
in public speaking skills. We teach them to project their voices, make 
eye contact, speak with expression, stand with confidence, and use 
gestures to emphasize their points.
 
In social studies class, students learn to be effective researchers. They 
use technology to find, access, and manage a wide variety of  relevant 
sources and read them analytically by extracting the information they 
need, paraphrasing it, and responding critically to decide if  it’s valid 
and useful. On top of  that, they learn to identify their sources of  
information by using in-text citations and bibliographies.
 
In both classes, they develop the art of  expressing a powerful 
argument – stating a strong position, giving reasons for that position, 
and backing up those reasons with solid, convincing evidence. And 
finally, they practice how to debate – how to communicate their 
arguments forcefully, how to anticipate an opponent’s arguments and 

be prepared to counter them, and how to think on their feet and 
respond articulately to an unexpected point.
 
By the time we assign students their influential person in the 4th 
bimester (each student is given a different public figure), they are 
primed and ready for the challenge. The next step is to get them 
thinking critically about what it means to be influential. What exactly 
has to happen for a person to have influence? This understanding 
arms them with the specific questions and purposeful mindset that will 
guide their research on their public figures as well as those of  their 
opponents.
 
Having compiled all their research, students then compose and 
rehearse their arguments, which means they are ready for their 
moment in the sun! After all that preparation, the actual debate goes 
fast. Students are able to monitor and improve their skills, because 
during each of  their debates they film themselves and receive 
feedback from teachers and peers. They then watch themselves, read 
the feedback, and reflect on their performance, identifying their own 
strengths and weakness regarding how well they spoke and argued 
their case. This helps them set goals for improvement that they will 
work on for their next debate. All of  that is repeated against a different 
opponent each time students advance to the next round of  the 
competition.
 
The 7th grade debates is truly a potent experience, allowing students 
to show off  all they’ve learned regarding writing clearly, speaking 
powerfully, listening intently, researching effectively, and reading 
analytically – everything they need to be effective communicators. 

Get ready for the 2015 Great Debates coming your way 
this spring!

MIDDLE SCHOOL
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Juan Pablo Salamé Gómez, affectionately known as PinPin, is a 9th grade student here 
at ASFG. He is a bright, funny, popular student who is afflicted with the genetic 
disorder Down’s syndrome. 

He is a highly functional student, thanks to the great effor t of  his remarkable family, 
and the whole school community. He has been here since kindergarten. He works with 
the assistance of  his full time monitor Lalo Macias.

Pin´s assignments are done mostly through the completion of  projects. Recently, in 
Mr. Thiele’s History class, the students wrote and presented speeches. The topic was 
“A Call for Justice.” The students were to focus on an injustice and pick a topic that 
they were passionate about. A variety of  rhetorical tools were utilized, such as 
alliteration, metaphor, and repetition. Here is Pin´s work:

Hola.

Soy Juan Pablo Salamé Gómez, 
tengo síndrome de Down, pero está bien.

No estén tristes, 
Tengo amigos como los demás.
Me gustan las chicas como a los demás.
Mi familia me quiere mucho
Y voy a la escuela como los demás.

Pero 
¿Por qué soy el único en la escuela?
¿En dónde están los otros niños con Down?
¿Por qué no vienen?

Yo sé que somos muchos.
1 de cada 700 bebés nace como yo.
Somos miles.
Pero solo 3 de cada 100 chicos como yo van a la escuela.

Soy Juan Pablo, tengo síndrome de Down y soy feliz.

Soy feliz porque mi familia me quiere y lucha por mí, 
porque tengo amigos que me invitan a reuniones.
Soy feliz porque mis maestros me ayudan a aprender.

Tengo síndrome Down pero puedo aprender.
Puedo respetar a las chicas.
Puedo escuchar, puedo soñar.
Quiero ser dueño de un restorán con show
Y trabajar duro
Y casarme
Y vivir la vida.
Es un poco más difícil para mí. 

Necesitamos más escuelas con buenos maestros
Y que todos nos miren con justicia e igualdad.

Porque yo soy Juan Pablo Salamé Gómez, 
Yo tengo síndrome de Down,
Pero no somos tan diferentes,
Todos tenemos el mismo sueño:

Ser felices
Communication is not limited to 
the expression of  that which is 
tangible and quantifiable. At our 
high school students are 
prompted and inspired to skillfully 
express themselves through 
diverse mediums. Ar t is a 
constant and powerful contributor 
to our upbringing at ASFG.

In high school students have the 
option of  participating in two 
publications that allow for 
development and showcasing of  
their writing abilities: Sin 
Fronteras and The W.  The first is 

a literary magazine run by students and supervised by the high school 
English department head, Derek Chase. Students have the option to 
submit work for publication, edit peer work, or do both. Language, style, 
and effect are perfected by a group of  student editors. It has two issues 
every school year, one in the spring and the other in winter; this year’s 
issues are spearheaded by editor-in-chief  Adrian Marín. 

The W is a school newspaper also run by students under the guidance 
of  twelfth grade English teacher Suzanne Curtis. Francesca Cornero, 
Min Jeong, and Jose Pablo Rueda are the leaders and editors of  this 
project. 

As for the visual ar ts, students have a wide variety of  options to choose 
from. Classes are offered in photography, studio art, and film. Annette 
Malé, a current AP Art student, says the following about our ar t 
program, “I think the AP art program is a great way to challenge and 

fur ther the talents of  those of  us that do great in subjects different from 
the classic academic ones. I love that we can show abilities that are 
sometimes put aside in other schools.” 

Empty Bowls is a great project that is aimed not only at fluent ar tistic 
expression, but at enriching the entire community of  Guadalajara. This 
school cycle, senior students María Inés Contreras and Alma Sofía 
Vázquez have dedicated their senior project to the promotion and 
support of  Empty Bowls. Empty Bowls is an altruistic endeavor carried 
out by ASFG’s ar t department. Ceramic ar twork and soup are sold at 
this event. All proceeds are directed to ONI, an organization that 
supports proper nourishment for children. 

Theatre is another ar t form in which students are encouraged. Senior 
María Contreras plays Ida in the school’s rendition of  Honk – a musical 
where, she explained, “everyone discriminates against Ugly for being 
different, except his mom who accepts his uniqueness.” Ms. Contreras 
also said, “We should all take advantage of  the amazing theatre 
productions organized at ASFG. We are all granted the opportunity to 
work with great directors and surround ourselves with talented actors, 
to find the best way to express ourselves on stage.”

Our high school is unique in that it seeks to shape students into 
receptive and analytical speakers who can masterfully express 
themselves in a plethora of  forms. Jim Rohn, an accomplished 
entrepreneur and motivational speaker, once said, “Take advantage of  
every opportunity to practice your communication skills so that when 
important occasions arise, you will have the gift, the style, the 
sharpness, the clarity, and the emotions to affect other people.” It is 
with this quote in mind that I congratulate all of  the hard work of  my 
aforementioned peers, and encourage all students to take an active 
role in ar tful expression.

Hone your Skills

Ser felices.



by Richard Speakman, elementary school teacher

por Rosana Infante Villegas, maestra de secundaria
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ASFG’s embrace of  balanced literacy has meant that students now do many kinds of  purposeful 
reading, one of  which is independent reading.  Students can read what they enjoy, from easy 
literature to books that are more challenging.  Independent reading is a crucial part of  developing 
a lifelong reader.  

I wanted to make my students accountable for what they were reading while using skills they were 
learning in the classroom.  However, at the same time, I wanted to continue fostering their enjoyment 
of  reading and not have any assignment feel too intrusive.  

My compromise was to have students create two book projects each bimester.  These projects mainly 
focused on summaries, character development, vocabulary enrichment, and description.  This aligns 
with the Common Core’s Key Ideas and Details for grade four (CCSS.ELA-LITERACY.RL.4.1, 4.2, 4.3).  
When I have used this project in the past, students made pamphlets for their book projects.  
Everything was handwritten and drawn to the best of  their ability.  This year, however, I have adapted 
the book project so students can share their work easily with other students.  I teamed up with 
Rachel Lanquist, the elementary computer teacher, to create book projects online. 

Now students create websites using Google Sites and post all their information, pictures, and 
creativity for each book on their website. Next, they share their websites with the class using two 
avenues.  First, they can share it with their friends using Google.  They also share their website with 
our class through Kidblog.  This is a website for our class to share ideas on various topics, such as 
reading, Folkorama, and writing topics.  Students share their websites with each other and comment 
on their classmate’s books.  This has generated a lot of  discussion, not only online in the blog, but 
also among the students at school.   The main purpose is for students to be creative and 
communicate their desire to read with each other, creating an atmosphere of  enjoyable and fun 
reading.  Sharing their book projects creates motivation to display their creativity, and it promotes 
reading and meaningful discussion of  books outside of  the classroom.

Efectivamente, inquietud es lo que me movió a iniciarme en este 
asunto crítico de la ecología. Un día surgió la oportunidad que estaba 
buscando para dar a conocer lo que esto verdaderamente significaba 
no sólo para mí, sino para todos aquellos que han participado y que 
gracias a ellos, esto que empezó como un tema de clase, se convir tió 
en un proyecto que se ha llevado a cabo durante cinco años 
consecutivos. Nada mal ¿verdad? También me refiero a todos los 
alumnos de la clase de Formación Cívica y Ética que han participado 
en este evento, pues al final, ha sido gracias a ellos, que esto se ha 
hecho. Son ellos los que lo han hecho realidad, porque han tenido el 
valor de pararse frente a un numeroso público que ha venido a 
escucharlos hablar de sus inquietudes sobre problemáticas 
ambientales que los preocupan. 

La idea de este concurso surgió a partir de mi interés por promover 
una conciencia ecológica y de ser congruente con la enseñanza que 
promueve nuestro colegio, buscando hacerlos partícipes y 
responsables en este aprendizaje, porque más temprano que tarde, 
las experiencias adquiridas impactarán su forma de vivir; por ello, el 
promover la enseñanza ecológica, es un tema tan común y tan actual, 
que muchas veces consideramos que con el solo hecho de tirar la 
basura en su lugar, ya cumplimos con ese cometido o que ya hemos 
hecho nuestra parte; sin embargo, dista mucho de considerarnos 
activistas a favor del medio ambiente y es precisamente ahí, donde 
radica la confusión. ¿Hasta dónde llega nuestro compromiso? ¿Dónde 
empieza y dónde termina nuestra responsabilidad? ¿Por qué nuestro 
compromiso no es enteramente congruente? Preguntas que deseo 

dejar abier tas para reflexionar y por supuesto, me incluyo aquí.

Diariamente compartimos, promovemos y producimos trabajo en mi 
salón, pero lo más importante es hacerlo significativo para ellos, los 
alumnos. Los motivo para que sean independientes y sobre todo 
creativos, para que sean ellos los que lleven a cabo su 
transformación, para que produzcan trabajos de alta calidad, con 
gran significado y que al final quede huella en ellos, que los ayude a 
fincar su futuro. Y precisamente uno de esos muchos trabajos que han 
trascendido es “El Día de la Tierra”, que conlleva en sí mismo, 
trasmitir el compromiso que los ciudadanos llevan a cuestas: 
Trasformar la manera de ver  el diario vivir de los mexicanos, 
habitantes también de este nuestro aún palpitante planeta.

El hablar en voz alta, el dejar sentir su enojo; su inconformidad no 
tendría significado alguno si no se dejara ver el compromiso consigo 
mismos por hacer el cambio que tanto necesitamos, porque esa es 
exactamente mi visión, no solo para que los participantes hablen con 
perfecta entonación,  sino que nos recuerden lo mucho  que se ha 
hablado sobre cómo cuidar y proteger la ecología. Trato de que no se 
quede en un simple discurso de un orador, sino el iniciador de 
cambios comprometidos, cambios que arrojen resultados viables, 
prácticos y realizables, y es exactamente eso, lo que a través de una 
experiencia vivida en un salón de clases y llevada fuera de esos 
muros, donde tomará forma y trascenderá para lograr convertirse en 
una iniciativa que logrará rescatar lo que aún no se pierde, la 
naturaleza bondadosa del ser humano con su entorno vitalicio.

Google Site 

Inquietudes

 Kidblogand

ECOLOGICAS



by Victoria Pennell, high school student 
and Stacey Ohrt-Billingsly, high school teacher

by Suzanne Curtis, high school teacher
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Cold Coffee:
The Weekly ASFG High School Bulletin

“Hello ASFG buddies, and welcome to Cold Coffee!” exclaims our 
talented anchor woman, Zulette, as she greets the high school.

What star ted off  as a simple news outlet to inform students about 
events in the upcoming week has now turned into a weekly 
entertainment show that not only informs but also connects the high 
school community. Cold Coffee notifies the teachers and students 
about school events, the weekly schedule, sports, and other 
happenings in the community. The bubbly news anchor, Zulette 
Guerrerosantos, tells the school about approaching events and 
deadlines.

Each week students in the class are responsible for dispensing news 
and information important to the student body. Currently on Cold 
Coffee,we have a sports section called V & R Sports, which gives 
details about previous and future sports games and tournaments 
concerning high school along with other quirky news, such as  simple 
ways to stay in shape. The ASFG society section provides the latest 
news on community service opportunities, clubs, and other things 
relating to the school community. Millstone’s Corner is a special 
section starring the school’s academic counselor, Serena Millstone, 
who informs students about important dates regarding tests (like the 
SAT), test registration, and college presentations.  The Green Bean 
section apprises the audience of  information regarding the 
environment and ways to be eco-friendly. 

In addition to our weekly reports, there may be various special reports 
and promotional videos promoting upcoming events like the Artfest, a 
play production, music performances, MUN simulations or a student 
assembly. Teachers, students, and organizations are encouraged to 
submit requests to highlight their ideas or events through Cold Coffee.

Created completely by students in the fall of  2014, the highly creative 
and collaborative team writes, interviews, films, and edits all work on 
laptops and with the new camera equipment in the Fine Arts and 
Technology department.  Now as you walk down the hall you can hear 
people singing the theme song to our popular bir thday section, “We 
got the bir thdays, the bir thdays!” as they are getting their photo or 
video taken for their bir thday spotlight.  

Every Monday, teachers are reminded to show Cold Coffee to their 
class. However, with only a limited time available each week to air our 
broadcast to the student body, our new Espresso section was 
established.  Viewers and fans can go to our website to check out 
longer, more in-depth videos on various topics important to our 
community or that are simply creative and fun.  

Now in our second season, the Cold Coffee staff  is proud to have 
produced over 20 episodes, many promotional videos, and an 
informational website which we invite you to check out: 
coldcoffee.weebly.com

POETRY OUT LOUD

Stand and deliver. That is what every American School high school student did this past 
month during the third annual Poetry Out Loud (POL) program, which culminated with eight 
students performing their chosen poems before all high school students and staff  on 
Wednesday,  February 11.  Senior Jose Pablo Rueda captured first place in the final 
competition when he  recited the poem “The End of  Science Fiction” by by Lisel Mueller. 
Junior Romina Zesati Ochoa garnered second place with “Life Cycle of  Common Man” by 
Howard Nemerov.

The Poetry Out Loud program kicked off  in January when all high school students memorized 
and performed one poem each in their English classes. The two top performing students 
from each class at each grade level proceeded to their generation contests held during 
mentoring period, Wednesday, February 4th. Then the two top performers from each 
generation faced off  in the auditorium Wednesday, February 11th in the final contest. 
The eight student finalists were as follows: 

12th Grade Winners
Constanza Aceves Rodriguez – “For Love” Robert Creeley
Jose Pablo Rueda Molina – "The End of  Science Fiction” by Lisel Mueller 
11th Grade Winners
Daniel Soberanes Barrios - “El Olvido” Judith Ortiz Cofer
Romina Zesati Ochoa - “Life Cycle of  Common Man” by Howard Nemerov
10th Grade Winners
Jose Luis Zorrero Gonzalez - “After working sixty hours again for what reason” by Bob Hicok
Fernanda Lopez Santos – "I’m A Fool to Love You” by Cornelius Eady
9th Grade Winners
Mishele Arciniega – “For Love” Robert Creeley
Teresa Lee - “Dancers Exercising” by Amy Clampitt

Guest poet Dr. Michael Hogan, long time ASFG instructor and internationally known writer and 
filmmaker, recited his poem “On Translating a Mexican Poet.”

Judges for the final contest were ASFG Middle School Assistant Principal Kristen Fry, High 
School Science Department Chair Maru Rivas and Science teacher Robert Patrick. English 
Department Chair Derek Chase monitored the presenters’ accuracy and awarded the top two 
reciters with poetry books signed by all four high school English teachers.

Poetry Out Loud is an ongoing national contest in the USA in which over a million and a half  
students have performed. POL at ASFG began as a pilot program in the senior English 
classes 2012, then went school-wide in 2013 with all high school English teachers and 
students participating.

Photos by June Mitsuhashi, high school teacher
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The                      

by Teresa Lee, high school student

The annual poetry reciting competition held recently by the English 
Department has sparked some new interest in poetry among students 
that enjoy Language Arts like I do. Poetry is such a powerful way of  
expression, in both its oral and written forms. There is nothing more 
relieving than scrawling our thoughts down into a something that can 
blossom to represent a taste of  our individuality, and passionately 
delivering it to the ears of  people that are willing to listen.

As a part of  becoming effective communicators, expressing ourselves 
using all kinds of  media is encouraged. Art, reading and public 
speaking have been used often in our school, but poetry is something 
fairly new and exciting. Poetry is something that can convey the 
indescribable through the beauty of  powerful words. The term 
“poetry” is so flexible because we can use it to manipulate words and 
meanings in ways that couldn’t be done though strict prose. This ar t 
form has been used to reflect our uniqueness, and is a creative way to 
express an idea, complicated or simple. 

As of  now, every high school student is required to choose a poem 
and recite it. For me, there was a wave of  excitement that hit me when 
I was reciting my poem. It may not be written by me, but somehow I 
managed to make it mine. Every word, verse and hidden meaning of  a 
poem is interpreted differently by each person, and this is what truly 
makes the poem reach out to many people. It’s almost like magic, the 
way that one poem can touch so many people in so many ways. It is 
almost like a mirror, the way we can delve into the poem and explore 
until we find something that we can relate to and that sparks our 
curiosity. 

The most important lesson that I got from this experience was that I 
shouldn’t be afraid to be bold and embrace my individuality. I find that 
manifesting my ideas through my passions like poetry should be 
something that I do more often, because it is something that I truly like 
to do. I am also glad that the school is opening up to new forms of  
communicating, because the more self-expression there is in school, 
more students will realize that “communication” isn’t only achieved by 
talking or writing, and will star t to explore new ways to communicate all 
on their own.

Beauty 
of Poetry

The 
ASFG alumnus breaks the sound barrier in Hollywood

There is a certain magic that goes into 
expressing an idea or a feeling. To do this, 
one has to have the perfect amount of  
commitment, creativity and passion. An 
effective communicator is someone able to 
reach and touch the minds, ideas and 
feelings of  people through their ar tistic 
expression. These fields may include 
painting, drawing, writing, music or any 
number of  other creative endeavors.  A 
perfect example of  a person who does this is 
former ASFG student, Juan Carlos Enríquez. 
At the tender age of   twenty-four, Juan Carlos 
has been already reached the great media 
industry that is Hollywood.

During his six years at ASFG, Juan Carlos 
always showed an interest in and passion for 
composition and musical creativity. He played 
the piano in our band ensemble, as well as 
playing the bass in various musical 
productions. He also participated in 
countless Talent Shows and “Noches 
Bohemias”, performing his own music. In his 
last Talent Show, Juan Carlos displayed an 
impressive music comprehension when 
creating a mash-up of  various movie 
soundtracks as he played and vocalized 

them. After finishing High School, Juan Carlos 
went on to study at one of  the most 
outstanding music colleges in the United 
States: Berklee College of  Music (Boston, 
Massachusetts). During his stay at Berklee 
he studied Film Scoring/Electronic Production 
& Design. 

In his time at Berklee, Juan Carlos was part 
of  the Film Scoring Network and the Society 
of  Composers. Barely two years ago, Juan 
Carlos graduated and moved on to making a 
career out of  composing. In this short time, 
He has been able to enter the world of  
Hollywood, an incredibly competitive scene, 
with musical compositions for movies and TV 
shows such as: Robocop (Sony Pictures 
Entertainment), Narcos (Netflix), Matador 
(Robert Rodriguez, Roberto Orci), and 
Allegiance (NBC). His current work will debut 
this 2015 in the movies Zipper (33 Pictures) 
and Fast and Furious 7 (Universal Studios 
Entertainment). Juan Carlos has been 
inspired by other composers like Klaus 
Badelt (The Pirates of  the Caribbean), James 
Newton Howard (Hunger Games: Mockingjay 
pt. 1) and Hans Zimmer (Inception). 

Along with his impressive collection of  
compositions, Juan Carlos and his friend, also 
an ASFG alumnus, Andrés Locsey, have also 
created a “full-service music composition 
and production company that provides 
original music for film, TV, video games and 
advertisements” (The Bonampak Project, 
Facebook page) . The Bonampak Project was 
founded in November of  2012 in Los 
Angeles. Juan Carlos is in charge of  
composing the music, and Andres Locsy is in 
charge of  recording it. Despite their success 
abroad, they remain true to their Mexican 
roots, naming their company after the Mayan 
archeological site. 
 
Without a doubt, Juan Carlos has been able to 
touch the hearts of  thousands of  moviegoers 
and TV watchers through his compositions. 
Though music may not be the first thing we 
think of  as communication, Juan Carlos’ 
capacity for taking inspiration from his 
surroundings  and sharing it with his 
audience is the definition of  “effective 
communication”. Hopefully, we will be hearing 
more of  Juan Carlos and his ar tful 
communication in the future. 

of ACHIEVEMENTSound 

by Daniela Sandoval, high school student
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Scores Calificaciones 
By Kristen Farrow, elementary school teacher
Translation by Iliana Fernández, Directora Técnica de Primaria

En primer grado, se hizo recientemente la transición 
a las boletas de calificaciones basadas en 
estándares.  En años anteriores, se expedían las 
calificaciones tradicionales basadas en porcentajes.  
Aunque todos estamos muy familiarizados con ese 
sistema de calificar, lo que realmente nos dice sobre 
el aprendizaje es muy cuestionable.   Las 
calificaciones tradicionales no nos ayudan a 
identificar las for talezas y debilidades de los 
alumnos en un área dada.  Tampoco comunican 
cuáles son las habilidades importantes que el 
alumno debe aprender.  Finalmente, tampoco nos 
indican cuáles son las áreas específicas que los 
alumnos necesitan reforzar para mejorar 
académicamente.    Es por ello que el ASFG vio la 
necesidad de un nuevo sistema de calificaciones 
basado en estándares  que permita que nos 
enfoquemos  en el aprendizaje mismo más que en 
los números.

De acuerdo al nuevo sistema de calificaciones, en 
lugar de recibir una calificación expresada en 
porcentajes para cada materia, los alumnos 
recibirán un número en una escala del 1 al 4 para 
cada estándar dentro de una materia.  Con este 
sistema, la puntuación obtenida refleja qué tan 
consistentemente el alumno demuestra una 
habilidad.   Un “4” significa que el alumno demuestra 
un desempeño consistente y superior mientras que 
un “1” refleja una dificultad para demostrar 
determinada habilidad.   Aunque la meta última es 
que todos los alumnos logren las expectativas del 
grado en todas las áreas, es normal que los alumnos 
vayan avanzando progresivamente hacia el nivel de 
competencia esperado, particularmente al inicio del 

año escolar.  En lugar de interpretar una puntuación 
de "2" como una mala calificación, debe verse como 
una oportunidad de crecimiento en un área 
específica.  Así mismo, los padres no deberían 
esperar que sus hijos obtengan solamente "4" ya 
que el "3"  refleja el nivel de competencia esperado.
Tomemos como ejemplo un estándar de lectura.  
"Realiza conexiones entre las lecturas y el 
conocimiento cotidiano"  Los alumnos deberán hacer 
inferencias sobre un texto usando tanto sus 
conocimientos sobre el mundo como las pistas que 
da el texto.  Al evaluar este estándar, el maestro 
puede hacer varias preguntas que requieran que el 
alumno haga dichas conexiones.  Si el alumno no lo 
hace de manera consistente, entonces ésta es un 
área en la que puede mejorar.   Una vez identificadas 
las áreas de oportunidad, el maestro puede trabajar 
con uno o más alumnos que tengan las mismas 
necesidades.  En casa los padres pueden también 
trabajar con sus hijos específicamente en las áreas 
que lo requieran.  

La transición a este nuevo sistema de calificaciones 
no ha estado exento de retos.  Como siempre sucede 
al aprender algo nuevo, se requiere una inversión 
significativa de tiempo y esfuerzo para asegurarnos 
de que el nuevo sistema se esté aplicando de 
manera acertada y de que lo estemos explicando 
tanto a padres como a alumnos con claridad  para 
que comprendan sus beneficios.   Espero que todos 
coincidamos en que éste será un cambio positivo 
pues los estándares  son  más descriptivos y están 
enfocados en el aprendizaje del alumno y en el 
mejoramiento de las prácticas docentes.

First grade has recently made the transition to a 
standards-based report card.  In past years, first 
graders were given traditional percentage grades.  
We are all familiar with this grading system, but what 
did it actually tell us about student learning?  
Traditional grades do not help us identify students’ 
strengths and weaknesses in a given subject area.  
Nor do they tell us what standards are being taught 
and assessed in each subject area.  Finally, they do 
not tell us what skills or concepts students need to 
work on in order to improve academically.  
Therefore, administrators and teachers felt the 
need for a new grading system, based on standards, 
to help focus on learning rather than on numbers. 
 
In the new grading system, instead of  receiving a 
percentage grade for each subject area, students 
earn a 1, 2, 3, or 4 for several standards within each 
subject area.  With this system, a score of  4 is 
frequently exceeding expectations, a score of  3 is 
meeting expectations, a score of  2 is progressing 
towards expectations, and a score of  1 is below 
grade level expectations.  Although the ultimate goal 
is for all students to meet grade level expectations in 
all subject areas, it is normal for students to score 
some 2s, especially at the beginning of  the school 
year.  Instead of  seeing 2s as a bad grade, they can 
be seen as an opportunity for growth in that area.  
Likewise, parents should not expect their child to 
score mostly 4s, because 3s are a more reasonable 
and fair expectation. 

Let’s take a look at one reading standard as an 
example: Students will be able to answer inference- 
based questions.  Students answer inference 
questions by using their own knowledge and clues 
from the text.  Assessing this standard helps 
teachers to focus on the different kinds of  questions 
they are asking their students.  Then, teachers can 
see whether or not students have the skills to 
answer this these specific types of  questions.  If  a 
student scores a 2 (progressing towards 
expectations) for this standard, then this is an area 
where he/she can improve.  At school, the teacher 
might meet one- on- one with this student, or with a 
small group of  students with the same need, to 
specifically work on answering inference- based 
questions.  At home, parents might focus on asking 
inference- based questions when they are reading 
with their child.

Switching to this new grading system has not been 
without its challenges.  Teachers, administrators, 
parents, and students are all familiar and 
comfortable with percentage grades, and we are all 
in the process of  learning the new system.  However, 
I hope we can all agree that this is a positive change 
because the focus is now on student learning.  The 
next step will be to begin using standards-based 
grades to better communicate students’ strengths 
and weaknesses to parents and the students 
themselves.  We will also work on fine tuning the use 
of  these standards-based grades to improve 
student learning.  Stay tuned!

vs. 
Students que promueven 

el aprendizaje
por Kristen Farrow, maestra de primaria
Traducido por Iliana Fernández, Directora Técnica de Primaria
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PENDIENTE

by Melissa Gibson, middle school teacher 

by Victoria Robins, upper school librarian

It’s 6:45 in the morning. It is black outside 
the windows. I am desperately gulping my 
coffee while Ms. Kies fiddles with connectors 
and cables. Behind us, all 25 sleepy-eyed 
eighth graders are giggling nervously and 
flipping through binders, periodically asking 
me to correct their English or to make sure 
their questions make sense. At 7:00 am, the 
sound system comes to life: “Okay, we’re 
ready over here. You can unmute your 
microphone. Let’s get star ted.” 

Projected across the screen of  the 
boardroom is a group of  only slightly less 
sleepy teenagers in Portland, Maine, our 
partner school for this year’s Global Nomads 
Group (GNG) program. One of  their students 
kicks things off: “Welcome, American School, 
to the Youth Voices program and our first 
interactive video conference (IVC).” Our 
students perk up: Steven gets up to 
introduce the group, loudly and proudly as 
we’ve practiced; Isabella and Julia ask their 
rehearsed questions about life in Maine and 
whether everything really is about lobster; 
other students answer questions about our 
school day, sports teams, and weekend fun. 
As they get more comfortable in our Google 
Hangout, the long silences after questions 
transform into multiple voices jostling to be 
heard. Follow-up questions are bubbling up, 
both groups of  students are laughing and 
sharing, and even the quietest students are 
listening attentively to our American peers. 
Before we know it, it is 8:00 am and we’re 
saying goodbye. This room, sleepy and quiet 
an hour ago, is now buzzing with recaps and 
laughter and reflections. As students head to 
first period, they ask over their shoulder, 
“Miss, can we get on Google+ during class to 
keep talking?”  “So, when is the next 
conference? I already know what I’m going to 
ask!” In their IVC afterglow, they seem to 
have totally forgotten their before-dawn 
arrival.

GNG is a vir tual exchange program based out 
of  New York City and Amman, Jordan.  Its goal 

is “fostering dialogue and understanding 
among the world’s youth.” GNG’s goal is to 
promote global citizenship, peace, and 
cross-cultural empathy – and ultimately, to 
help students see themselves as global 
change agents. 

“Connect. Collaborate. Create. Change.” 
That’s our mission as a GNG school, even at 
7:00 am, long before the sun has come up.
The thing is, though, cross-cultural dialogue 
is hard. There are accents to understand. 
There are different norms of  politeness and 
conversation. There are always topics that 
seem to be off  limits or topics that are 
misunderstood. There is communicating 
across time and space in a second language, 
where your words never totally feel like your 
own. And yet, our students do it, anxiously 
and quietly at first, and eventually with gusto.
For two years, the eighth grade Model United 
Nations classes have participated in a GNG 
vir tual exchange – last year with an all-girls 
school in Jordan, this year with a public high 
school in Maine. Both schools simultaneously 
complete a critical media literacy curriculum 
where students consider how cultural 
perspectives influence our understanding of  
global events. Together, students select a 
global issue and develop an advocacy 
campaign for their community. Four different 
times, the students meet vir tually to discuss 
their completed lessons, give feedback on 
one another’s Global Citizenship Projects, 
and chat about what it’s like to be a teenager 
in different corners of  the globe. In order to 
accomplish this, students also practice how 
to ask complete questions, how to enunciate 
in English, how to speak with confidence, how 
to discuss delicate topics, and how to keep a 
conversation flowing. These are 
conversational skills that adults often take for 
granted, but at last year’s first IVC, I realized 
that they were skills that needed to be 
explicitly taught. 

When students from our partner school in 
Jordan would speak, our eighth graders 

would stare wide-eyed at me, stymied by the 
confident but newly accented English they 
were hearing. Students often answered in 
one or two words, and asked factual 
questions that they could easily find online. 
The girls, in particular, were quiet. Normally 
boisterous, giggly, and opinionated, when the 
camera was turned on them, they shrunk 
down in their chairs. 

And so, we practiced. I modeled how to ask 
discussion-starting questions, and we ran 
trial runs by posting them in our shared 
Google+ space. As part of  both GNG and 
MUN, we practiced speaking with confidence, 
taking up space, and acting like you believe 
your voice is worth listening to. And finally, we 
worked on being comfortable with 
misunderstanding – how to let someone 
know politely that you didn’t understand, how 
to ask someone to rephrase a question, and 
how to contain nervous laughter at new 
accents.

This work of  learning to communicate 
effectively pays off. We are one week away 
from our next early morning meeting with 
Deering High School. Students are putting 
together discussion questions that are fun, 
and discussion questions that are probing. 
Two students are spending lunch periods 
learning to facilitate a vir tual 
videoconference. Conversations on Google+ 
are firing up as students share personal and 
global events that have had an impact on 
their life. 

And what is the ultimate goal of  all this work? 
We are forging relationships across 
difference, learning to respect others’ 
perspectives and ways of  communicating, 
and considering together complicated global 
issues. Our cross-cultural and bilingual 
communication skills are tools that will enable 
us to become agents of  global change, 
partners with peers around the world in the 
work of  transforming our communities into 
more respectful and inclusive places.

Sharing our love of reading with only 3 words…

Recently, grade 7 Language Arts students, 
along with the upper school librarian, 
discussed how we talk about books in a 
world where texting short phrases is so 
commonplace.  Twitter, for example, limits 
“tweets” to 140 characters or less.  
Accordingly, we decided to take advantage 
of  this situation by posing the challenge, 
“how do you convince someone else to 
read a book using only three words?”  The 
results were inspiring!  Students really 
drilled down to the essence of  a favorite 
book that they wanted to recommend. 
Their words were descriptive and 
poignant. Many students and staff  
commented on the 3-Word bulletin board 
stating that they found a new book to read. 
We also tweeted our 3 Word Book Talks to 
share with a global audience.  

 'The 3 Word Book Talk'

WAR
LOVE
HATE

By: Annika Marigliano
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by Tina Carstensen, Early Chilhood Principal

I was in a classroom recently when a four year old student was invited 
to talk about his recent visit to The Museum of  Anthropology in New 
York.  He explained how he had seen a very, very, very large dinosaur. 
There was some confusion among the children who had no concept of  
what a life size replica in a museum might look like.  They were asking 
questions that led 
me to believe they 
understood this 
dinosaur was a toy.  
The boy speaking 
seemed to be a little 
puzzled by his 
friends’ questions 
sensing that they 
w e r e n ’ t 
understanding him 
and then one boy in the group raised his hand and asked if  the 
dinosaur being described had skin or was a skeleton. The look on the 
presenter’s face was so sweet and appreciative because he 
recognized this classmate had listened carefully, was trying to 
understand him, and had asked a question that could help him better 
describe what he had seen.  With this question and subsequent 
explanation, the whole class was able to better understand each other.  

In the Reggio Emilia approach to education there is a beautiful concept 
called the pedagogy of  listening that shows us how if  we listen 
carefully, we can learn about others, our own assumptions, and 
ourselves.  For teachers, these assumptions can be about what our 
students think, what we believe children to be capable of, and what 

good teaching looks like. 

Listening carefully sounds simple but how often do we listen with all of  
our senses and in such a way that we are ready to let the other person 
change us?  Sometimes I listen for what I want to hear, listen in order 

to form a response, 
listen in order to judge 
rather than to 
understand and I have 
seen young children do 
the same.  

A classroom that places 
value on helping 
children listen to each 
other is an exciting and 

brave place to be. It creates an environment where there are more 
questions than answers. It star ts with a teacher who is ready to put 
away her certainty of  what she knows about children, who makes time 
for listening, who models how understanding can be a worthwhile 
struggle for both parties in a conversation.  That is the start.  The 
exciting part is that we don’t know where it ends.

“Si escuchas bien, vuelves a ser muy 
inteligente.” 
Pablo, kinder student

“Real listening is a willingness to 
let the other person change you.” 
Alan Alda

Listening

EARLY CHILDHOOD EARLY CHILDHOOD


